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Communication /social
Children with hearing

impairment are imitating
speech. When you sign a
word and call it you get some
of them imitating the oral 

sounds. The regular children
have caught sign language
as they learn it with all seri-
ousness but are cautioned to
sign and talk in order to help
their counterparts. Lessons are
taught in the English Lan-
guage with Sign language
concurrently done with it
so all children understand
the teacher at the same time.
Besides, the fluency with
which the English Language
is used by Basic School 4 chil-
dren is marvelous. Pupils have
friends among themselves
and interact with each other.

Behaviour Change
The hearing impaired

children at first used to throw
stones at cars but have been
controlled to put a stop to it;
sexual interactions/mating
was arranged between co-
equals of 15-19 years. However,
since the inclusion, the life
styles of the regular children
have influenced them to
some extent.

Class Size
The class size range is

between 7 and 19; this makes
work easier, individual atten-
tion is given and syllabus is
completed.

Academic Performance
of Hearing Impaired

Performance of the hear-
ing impaired is challenging
to the regular children because
they are doing well. Comments
made are: “Mumufo nkola
eye adie paa” (deaf children
are good).

Wo ti kesie sa no, onim
adie se – “you see him with
that big head, he is very
knowledgeable”. Even though
they can’t talk, you can’t out-
wit them; they are learned
people. I witnessed an English
Comprehension lesson in BS
4 of twenty (20) children
(eight hearing impaired;
twelve hearing children) on
the passage “The Lost Dog”
from the class text book. A
class test result showed that
the performance was brilliant
for all the children. Why?
Teacher in the inclusive set-
ting speaks English Language
all the time, she signs concur-
rently, pays individual atten-

tion, and uses concrete objects/
pictures. Hence, class partic-
ipation is very lively for all.
Academic competition is high.

Problems/Challenges
Initially, regular children

overcrowded the windows just
to see the hearing impaired
when they had the special
setting; they were not playing
with them; community mem-
bers came with canes and
sticks to complain: “eh, these
mumu’s are worrying us”;
they have come to beat my
son but with the inclusive
education, children play
together and community
members have been educated.

Teachers’ Attitude
Labels teachers assigned

to their counterpart teachers
are “mumu madam”. Com-
plaints are especially against
the hearing impaired and
the expression “your deaf
children are misbehaving”.

Space, Seating
Arrangements, Ventilation
and Lighting

Space and furniture are
not enough; ventilation is a
problem due to the honey-
comb windows. One class is
partitioned for kindergarten
and Basic 1. There is no class-
room for the future class 5.

Challenges faced
Some regular children are

clever and this is challenging
to some of the hearing
impaired. Therefore, this is
making them pick very fast.
There are no ICT books so
teachers have to find their
own ways of getting them for
teaching this subject, and
children learn in abstract
since there are no computers.
Teachers use their own monies
to buy exercise books for some
of the hearing impaired and
regular children because
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parents are not ready to do
so. Parents do not visit the
schools even when invited
(Gadagbui, June 3, 2008-
Inclusive Education Project).

Questions
How do these practical

problems match up with the
global problems of inclusion
setting?

Problems in an
Inclusive Setting

The education system is
seen as a problem, why?
• Teachers attitude (intol-
erance, labeling child and
his teacher);
- Unacceptability,
- Undermining child’s ability,
- Not supportive.
• Rigid methods and rigid
curricular;
- Subject centred and curri-
culum inflexible,
- Child is to pass standardized
test and keep up with the rest
of class mates.
• Environment is inaccessible;
- Terrain sloppy, classrooms
have stair cases,
- Toilet facilities are unavailable.
• Many drop-outs, many
repeaters;
- Child fends for self; vulnerable
promiscuity,
- No parental support,
- Sexual abuse, defilement.
• Teachers and school not
supported.
• Parents are not involved.
• Teaching aids and equip-
ment are lacking.
• Poor quality training of
teachers and learners.

Literature has the evidence
that critical factors in school
improvement hinge heavily
on:
• Effective leadership;
• Staff, students and commu-
nity involvement in decision
and policies making;
• Making commitment to
collaboration;

• Reflections; and 
• Effective policy for staff
development.

Future Implications for
All Stakeholders

All educators including
community members, parents
and teachers must support
inclusive education by:
• Accepting the children in
the regular schools.
• Supplying teaching and
learning materials, assistive
devices, supportive services
etc. are measures to ensure
success.
• All stakeholders need to
embrace the system since it
involves all and not only
students and teachers.
• Parents must be supportive. 
• All children must see them-
selves as part and parcel of
the entire community and
as such embrace inclusive
education.

■
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The 48th Session of the Interna-
tional Conference on Education (ICE)
convened by Mr. Koïchiro Matsura, the
Director General of UNESCO was held
at the International Conference Centre
in Geneva, Switzerland from 25th to
28th November, 2008. The theme of
the conference was “Inclusive Education:
The Way of the Future”. The conference
involved plenary sessions, round tables
and exhibitions. In addition, four
parallel workshops were organized with
the main objective of deliberating on
the role of governments in the devel-
opment and implementation of policies
on inclusive education, focusing on
education systems that provide lifelong
learning and emphasizing the role of
teachers to meet the learners’ diverse
learning needs. The themes of the
workshop included; Inclusive Education:
Approach, Scope and Content, Inclusive
Education: Public Policies, Inclusive
Education: Systems, Links and Transitions
and Inclusive Education: Learners and
Teachers. The Workshops were preceded
and finalized by the Introductory Debate
(Education and Inclusive Society) and the
Final Debate (Inclusive Education: from
Vision to Practice) respectively.
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